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COGNITIVE STRATEGIES TO ENHANCE ENGLISH
LANGUAGE TEACHING IN UKRAINE

erenbceka M. B. KorHiTuBHI cTparerii sk 3aci0 IMiBHINCHHS SKOCTI BUKJIAJaHHS
aHIITIHCHEKOI MOBH B YKpaiHi.

BukopucraHHs aHTIIACHKOI MOBH CTa€ OIifbII JWHAMIYHHM, 3Ba)Kal04W Ha
CTBOPEHHS 1 PO3IMIMPEHHS HOBUX MIXKHAPOTHHUX MEPEX 3B’SI3KY Ta PO3BUTOK TEXHOJOTIH SIK
B aHIJIOMOBHHX KpaiHax, Tak 1 3a ix Mexkamu. CydacHe CyCHIIBCTBO 3HAaXOIWUTHCS B
MOCTIHHOMY TIOIIYKY BIOCKOHAJICHHS (OPM OCBITH, «IIATATYBAaHHS» ii BIANOBITHO 1O
BHUMOT CHOTOZICHHS. YKpalHChKa OCBITa, IO 3HAXOIUTHCS Ha MOPO3i HOBOIO MAacIITaOHOTO
pedopmyBaHHs, He € BUHATKOM. Cepell BeIMYE3HOTo CIEKTPY HampsMiB, sKi MOTpeOyroTh
TIeperJisiy 1 BIOCKOHAJIECHHS, HAaBUYaHHS 1HO3EMHOI MOBH 3aJIMIIA€ThCS He3MiHHMM. Came
HaBYaHHS 1HO3eMHOI MOBM MOXKE CTaTH IOTY>KHHM 3aco00M (opMyBaHHS CBiIOMOCTI, IIIO
BiZIOyBa€THCS MUISIXOM PO3KPUTTS CIIOCOOIB MUCIICHHSL.

Y cTarTi BHUCBITIICHO HENONIKM TPAJUIIIIHOTO KOMYHIKATUBHOTO TiJXOMy, IIO
3aCTOCOBYETHCS Yy BHUKJIQJAHHI 1HO3EMHHX MOB B YKpaiHi, Ta HAaroJoOIIyeThCSI Ha
HEOOXIJTHOCTI 3ampOBa/KEHHS HOBUX TEXHOJIOTIH, SIKi MOXYTh MiJBUIIUTH ¢()EKTUBHICTH
HaBYaHHS aHIUIIHCHKOI MOBH SIK 3aC00Y MIXKHApOAHOTO CIIJIKYBaHHS, 30KpeMa B ONTaHyBaHHI
CJIOBHHUKOBOTO 3amacy. L{i TexHoorii 3HaXOosIThCs Y TUIOMIMHI KOTHITUBHOI JIIHTBICTHKH,
sIKa PO3TIIIA€ MOBY SIK KOTHITHBHY JIIO Ta TPYHTYETHCS HA MOJIOKEHHAX PO T€, IO MOBa
HE € aBTOHOMHHM KOTHITHBHUM 00’ €KTOM, TpaMaTHKa € KOHIIETITyali3alli€lo, 3HAHHS MOBH €
pe3yabTaTOM 1i BUKOPUCTAHHS.

Oprani3amnist MaTepiady B KOTHITHBHI Kareropii BinOyBaeThbcsl uepe3 I'STh BHIIIB
(peiimiB, IO CKIIAIAI0Th GPEHMOBY MEPEXKY, a came: MPEeIMETHHIH PpeiiM, TAKCOHOMITHUI
¢peiiM, mocecuBHMI (peiiM, akIioHaTBHUN (peiM, KoMmapatuBHUK ¢peiim. Pobora 3
KOHIIETITYaJJbHUMH KapTaMH € CKJIQJOBOI0 HAdYaJbHOIO IIPOIEcy, SKHH OymayeThes
moa3oBo — Yepe3 IMIPECHHT, MEMOPAI3MHT, aBTOPU3AINO Ta 1HIIIAIIIFO.

Knrwouosi cnosa: KOMYHIKATHBHUE TiJIXiJl, KOTHITUBHA JIHTBICTHKA, aKaJeMiqHUI
CIIOBHUIK, (ha3u HABYAHHS.

Herenbckass M. B. KorHUTHBHBIE CTpaTerny Kak CPEJCTBO TOBBIICHHUS KadyecTBa
MIPETIoIaBaHus aHTITUICKOTO S3bIKa B Y KpauHe.

Hcnonp30BaHWe aHTIIMHACKOrO SI3bIKA CTallo Oojiee JAMHAMHUYHBIM B CBS3H C
CO3JTAaHWEM H PACIIUPEHUEM HOBBIX MEXTyHAPOIHBIX CETEH M CTPEMHUTEIBEHBIM PAa3BUTHEM
TEXHOJIOTH KaK B aHTJIOS3BIYHOM MHpeE, TaK W 3a €ro mpejaenamMu. B maHHON pabore
ocrapuBaeTcs pPoONlb  TPAJAUIIMOHHOIO KOMMYHHKATHBHOTO TIOIXoma. Bwmecro Hero
MpeJyIaraeTcs MOIX0J, OCHOBAaHHBI HAa KOTHUTHBHBIX MEXaHM3Max, B KOTOPOM 0co0oe
BHUMAaHHE YJENSACTCS WCIONB30BAHUIO HOBBIX TEXHOJOTHH, Pa3BHTHIO aKaJIEMHUYECKOTO
SI3BIKA ¥ TJI00ATFHOM POJIM aHTITHICKOTO.

Knrwouesvie cno6a: KOMMYHUKATHBHBIA TIONXOJ, KOTHUTHBHAS JIMHTBUCTHKA,
aKaJeMUIECKU CIIoBaph, (ha3bl O0yICHHUSL.
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Tsehelska M. V. Cognitive strategies to enhance English language teaching in Ukraine.

The use of English has become increasingly dynamic with the creation and expansion
of new international networks of communication and the ubiquity of new technologies in and
beyond the English-speaking world. This paper highlights the deficiencies of traditional
Communicative Approach to foreign language teaching in Ukraine, and emphasizes the
necessity to employ new educational technologies which are more efficient for teaching
English as an international language, particularly in the academic sphere.

Key words: communicative approach, cognitive linguistics, academic vocabulary,
phases of leaning.

Introduction. With the growth of English as global lingua franca, and
exposure to stiff labour markets, many Ukrainian students have revisited
their views on education in general and foreign (English) language in
particular. Though many of them have been studying English for at least
ten years at school and university, they still admit little progress in it. It
may be explained by the fact that many courses have been created without
taking into consideration how the brain works, how thinking occurs and
how it can be used to learn the language. It also explains the interest to
cognitive linguistics and cognitive pedagogy that has greatly risen in the
recent years. The outcomes of cognitive research may enhance both
traditional and modern approaches to teaching English with students’
vocabulary enlargement and development of thinking skills. In this article
we’ll overview the traditional and new methods of teaching English in
Ukraine and suggest the ways for their enhancement.

Contemporary globalization processes have made English a lingua
franca for today’s world. Application of English in new and varied contexts
throughout the world causes its rapid development which calls for new
approaches to its theoretical studies and its teaching. Though Ukraine tries
to implement communicative methods of teaching English as a Foreign
Language (EFL) it is still hard to keep pace with the development of global
English and new educational technologies applicable in its teaching and
learning. Meanwhile, Ukrainian English language learners (ELLs) are
challenged with the competitiveness of today’s global work-market, which
requires a good command of English, and thus necessitates changes in the
language classroom.

Drift from communicative to other competences. In the second half
of the 20™ century, teaching English as a foreign language changed its
paradigm, and educators throughout the world focused on developing their
students’ communicative competence (the term was coined by Dell Hymes
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in 1966). Communicative competence in EFL means that a student is able
to produce well-formed utterances to achieve his or her communicative
intention in various speech acts — assertive, directive, expressive, etc. On
the one hand, communicative competence is grounded on linguistic
competence, or one’s knowledge of the vocabulary and grammar. On the
other hand, communicative competence implies one’s acquaintance with
the appropriate use of language in variable social contexts.

The Communicative Approach to teaching English (which was a
methodological derivative of the theory of linguistic competence) was
introduced into the language classroom through simulating students’
communication with imaginary native speakers (NS) of English, which
takes place in imaginary contexts and for imaginary purposes. Language
learning tasks included building vocabulary for greetings, asking directions,
using transportation, ordering food in restaurants, etc. Those students who
required more detailed language training were supposed to follow an
English for Specific Purposes (ESP) sequence, which provides students
with linguistic skills necessary for particular professional fields.
Introduction of the Communicative Approach triggered development of
training materials which focus on typical communicative topics, such as
greetings and farewells, weather and seasons, shopping, travelling,
professions and hobbies among others. While discussing such topics,
students practiced the language via role plays, thus attempting to attain NS-
like fluency and raising their ability levels. The examples of respective
curricula and textbooks are “Headway” series and “Total English”, both
popular in EFL contexts and still in use today.

During the previous 20" century, when people became more mobile
internationally, the use of English grew exponentially, and it acquired the
status of the major international language, or lingua franca, used for
communication by speakers who did not share their first language. The
response to it in Europe was creation of Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (CEFR or
CEF) — a guideline representing the achievements of learners of foreign
languages across Europe and, increasingly, in other countries [2]. The
European standard suggests six reference levels for grading foreign
language proficiency of an individual, and these levels are considered by
the authors of language courses and textbooks. While defining the levels of
language proficiency, CEFR relies on a range of competencies (with
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“competence” having acquired the role of a metacategory in language
teaching). CEFR distinguishes general competences (descriptive
knowledge), and skills, as well as existential competences, including
particular communicative competences — such as linguistic competence,
sociolinguistic competence, and pragmatic competence. This range of
competences partly overlaps with the earlier linguistic competences that
served as foundation for a Communicative Approach to teaching English.

Present-day challenges. For Ukraine, English is a necessary
prerequisite for a successful integration into global economy, no matter
how remote this perspective is. In Ukraine, English is an indispensable part
of a secondary school curriculum. However, what matters and what does
influence its acquisition is motivation for learning English, and the
learners’ awareness of the beneficial role of English for both themselves
and their country.

At present, English retains its dominant position in industries of
business and technology, and its status as a major /ingua franca will hardly
change is the nearest future. Moreover, it is expected to be further raised
with the world market being open for new generations of technical
innovations — handheld computers and tablets, Massive Open Online
Courses (MOOCs), such as Coursera, Massively Multiplayer Online Role-
Playing Games (MMORPGs), etc. Under the circumstances, English
becomes a necessary medium for obtaining information and data, and to
access the recent achievements in different scholarly fields. Globalization
of communication in personal, academic, scholarly, economic and other
areas, which will further evolve in the 21 century, as well as emergence of
new contexts and places of international cooperation, make teachers of
English feel the necessity for updating their educational tools, so as the
latter should be compatible with the new challenges of today’s life.

Of late, EFL students have been increasingly enrolling in higher
education in English speaking countries. In 2014, approximately 733,000
international students enrolled in institutions of higher education in the
United States [6], which is a 6% increase as compared with the previous
year. Yet, many students are not properly prepared to meet the strong
demand for sufficient competence in academic English. For example,
students, like those in Ukraine, where EFL is taught via application of the
Communicative Approach, are faced with a mismatch between their
communicative competence and the type of language required in academic
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and scholarly fields. This mismatch exposes inadequacy of simulated
interactions with imaginary native speakers in imaginary settings, which
may have only a distant resemblance to real on-line interaction of native
and nonnative speakers of English. Another problem is attaining
appropriate instruction in academic and professional English sufficient for
passing an exam like GRE (Graduate Record Exam), obtaining a university
degree and getting employed after graduation.

Present-day facilities for ELLs. Teaching English to contemporary
students should be grounded on the contemporary needs. The entrenched
Communicative Approach with its traditional methods should not be
discarded, but it should be integrated into a broader spectrum of newly
developed teaching techniques. The latter should be aimed at developing
students’ skills sufficient for both oral and written communication with real
native and non-native speakers of English. Nowadays, such skills can be
developed to some extent outside the language classroom. Students use
English to have an access to online games and social networks (FaceBook,
Instagram, as an instance), they use search engines for information, conduct
research, watch videos (on YouTube), listen to audio samples, and read and
write blogs. They use abbreviated English in text and chat messages (LOL,
NVMD, JK, NP). They also de-code semiotic systems in gaming and
advertising, thus exposing that, which in 1996 was dubbed
“multiliteracies” by the New London Group. Such literacies include de-
coding semiotic systems, as players do rapidly in MMORPGs. In online
gaming, players are more likely to read the meaning behind symbols (e.g.,
treasure chests, pictures, maps, avatars) than behind words.

The 21* century EFL students are less likely to use static, printed
textbooks than ever before. In Ukraine, many of such textbooks are
outdated (published before 1991), but their replacement is expensive and
therefore unaffordable. Access to multimedia technologies enables students
to obtain up-to-date information without being heavily dependent on the
printed sources.

At the end of the last century, when the Communicative Approach
was gaining momentum, ELLs started to formulate questions as to the goals
of English in Ukraine, the purposes of its learning, and the needs which it
has to satisfy. At present, the answers to many of these questions seem to
be obvious: first and foremost, English has to satisfy students’ academic
needs. Therefore, one of the contemporary demands is English for
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advanced academic purposes. However, Ukraine has no tradition in
teaching it. Today, English language instruction should include courses of
Academic English, which will make Ukrainian students capable to
successfully cope with the international English language proficiency tests,
such as GRE (Graduate Record Exam), TOEFL (Test of English as a
Foreign Language) or IELTS (International English Language Testing
System). These tests are indiscriminate to the learner: EFL students are
expected to have the proficiency level similar to that of native speakers.
Such tests is a part of the new reality.

Absence of solid courses in Academic English taught at Ukrainian
high schools and universities is partially compensated by students’ access
to open online courses (MOOCs), which, on the one hand, help many
young Ukrainians to enter the best world universities, and on the other
hand, demonstrate what kind of English has to be taught in Ukraine. One of
the top Ukrainian technical universities, “NTU Kyiv Polytechnical
Institute” on its website encourages students to take 25 on-line courses in
English, among them Computer Science, Software Engineering, Human-
Computer Interfaces, and Machine Learning. Comments posted by students
who had taken these courses expose the problems which they encounter:
incomprehensibility of some lecturers” English, specific vocabulary,
interruption of the lecture with tests for its understanding, etc. These
comments pinpoint the issues to be included into the course of Academic
English, which should focus not only on the vocabulary and grammar
typical of different academic genres, but also on the composition of
academic texts and a variable manner of oral academic presentations.

Enhancing English language teaching in Ukraine. To test
knowledge of school- leavers, Ukrainian system of secondary education
employs the External Independent Testing (EIT), similar to GSCE in the
UK and ACT or SAT in the US. Independent testing in English, as a part of
EIT, was developed on the grounds of International English Language tests,
particularly the FCE — the First Certificate in English Cambridge test (level
B2 in the Common European Framework). However, due to technical
difficulties, Ukrainian EIT has retained only the reading, writing and
English use sections, and has omitted the listening and speaking sections.
The first test, held in 2009, showed great discrepancy between English
learned at school and English required by the EIT. The major concern was
the low level of performance, which is partly explained by outdated
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textbooks written by proponents of the Communicative Approach and
focused on the initial acquisition of English through reading texts which
provide the vocabulary and grammar.

Vocabulary that remains most difficult for acquisition may be greatly
enhanced by the outcomes of cognitive linguistics that suggest grouping
vocabulary in concept maps instead of two modern approaches to text book
writing — one is a lexical syllabus that is based on the words that appear
with a high degree of frequency in spoken and written English. The other is
based on the importance of lexical chunks in the acquisition of language
and achieving fluency.

Cognitive linguistics views the language as a kind of cognitive action
and is based on three major hypotheses:

— language is not an autonomous cognitive faculty;

— grammar is conceptualization;

— knowledge of language emerges from language use [5, p. 12].

The process of speaking and understanding a language involves
memory, attention and judgment. Memory helps to organize linguistic
knowledge into categories, attention activates conceptual structures and
judgment or comparison is a part of categorization process.

As a result of comparison or categorization our brain produces
cognitive categories, which “involves comparison of the prior experience,
judging it to belong to the class of prior experiences to which the linguistic
expression has been applied” [5, p. 54]. Concepts do not exist separately in
our mind but are brought together into conceptual systems by experience
and contain non-linguistic information [5, p. 12].

While learning a foreign language a child builds constructions in
their head, these constructions are based on the most schematic categories
of thought arranged into frames in accordance with the ways we perceive
things of the experienced world [1, p. 13].

Analysis of multiple lexical, derivational, and syntactic data makes it
possible to presume that the basic frames are five in number, and they
include propositional schemas whose types are defined by the frames they
belong to. Being schemas — quantitative, qualitative, locative, temporal, and
mode of being — belong to the Thing Frame. Action schemas — state /
process, contact, and causation — belong to the Action Frame. Possession
schemas — part-whole, container-content, and ownership — belong to the
Possession Frame. Identification schemas — personification, classification,
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and particularization — belong to the Identification Frame. Comparison
schemas — identity, similarity, and likeness — belong to the Comparison
Frame. [1, p. 18].The schemas, limited in number, serve as a conceptual
foundation of derivational and syntactic meanings, and they are applicable
for construing unlimited configurations of conceptual networks, which
structure meanings of individual linguistic units and semantic spaces of the
groups of such units. Such frames help the teachers of language structure
the information and develop a number of useful techniques for teaching
language.

After the concept map is built, it becomes a part of general language
learning, that is most effectively built on the cognitive model on the phases
of the knowledge processing was developed by M. Karpenko, who defined
the interdependence between the neurophysiological mechanisms and the
principles of building the curriculum, which should be built on four
phases — impressing, memorizing, authorization and initiation [3, p. 43].

The first phase called “impressing” allows building the schematic
neuronet in the brain and forms the motivation to learning. At this stage we
can only give the scheme of the topic we are going to teach. At the second
stage a new neuronet is being formed with the help of various exercises,
listening and watching films, working with computer programs, etc. The
third stage — authorization will edit the neuronet in the brain and at this
stage we can start asking students to display the knowledge they got by
making presentations, giving talks, reports or participating in the seminars.
At the fourth stage the official representation of knowledge is relevant — it
is the time for tests and grades [3, ¢. 167].

In the real classroom we often omit the second and third stages thus
making the knowledge unauthorized by the brain. The whole conception
brings us to the following questions: how to build the constructions (mind-
maps or any other kinds of schemes) so that the revision and recycling of
knowledge were meaningful. It can be done if we consider the already
mentioned theory of the basic frames by S. Zhabotynska [1], which states
that the foundations of our information system are structured by the most
schematic categories of thought arranged into frames in accordance with
the ways we perceive things of the experienced world. They form a
network structured by a limited set of iterative propositions (propositional
schemas) that belong to the five basic frames — the Thing, Action,
Possession, Identification, and Comparison frames. Such networks create
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ontologies, which can be later referred to as a basis for revision and
formation of critical thinking skills in leaners.

In general any English language curriculum can be built according to
the following principles:

— All vocabulary is compiled into conceptual models, defined as
concept maps or ontologies, that are actually multidimensional “networks-
in-the-networks” structures;

— On the basis of these models thinking-oriented tasks are developed;

— Curriculum development takes into consideration the four phases
of learning — impressing, memorizing, authorization and initiation.

Introduction of these principles into English language learning will
allow out students to develop higher order thinking skills and use the
language more effectively.

Conclusion. New spaces for English language use using new
mediums for communication insist that teachers must be prepared to
introduce, use, critically analyze, and teach these spaces to EFL students.
Vocabulary teaching and learning is a cycle of semantization and
internatiolization, which is closely linked to how the word is presented. The
introduction of the cognitive science outcomes such as concept mapping and
stages of learning will attend to the specialized and academic language that
students need, and uses 21% century literacies and technologies. Usage of
cognitive strategies in teaching a foreign language will contribute directly to
not only language acquisition, but also to the student’s development.
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